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B.Ed. Two Year Programme 

F.6:  The Inclusive School 

 

                                   Maximum Marks: 50 

This course encompasses the nature and needs of children with diverse needs in an inclusive 

educational set up - social, academic and emotional; and the role of teachers in addressing these 

needs. But, the thrust of the course is on the needs of children with disabilities as the socially, 

linguistically and economically marginalised children and their needs are covered in the other 

core papers of the programme.  

 

Aim of the Course 

This course is designed to enable the students to:  

 demonstrate knowledge of different perspectives in the area of education of children with 

disabilities 

 develop sensitivity and positive attitudes towards children with special needs identify 

the needs of children with diversities 

 appreciate the significance of special schools and regular schools in the education of   

children with disabilities 

 plan need-based programmes for all children with varied abilities in the classroom 

 use human and material resources in the classroom 

 use specific strategies involving skills in teaching special needs children in inclusive 

classrooms 

 modify appropriate learner-friendly evaluation procedures 

 incorporate innovative practices to respond to education of children with special 

needs 

 critique policies and contribute to the formulation of policy  

 critique implementation of policies and contribute to implementation of laws pertaining 

to education of children with special needs. 

 

UNIT I: Concept of special needs and inclusion with reference to children with disabilities 

1. Understanding diversities: concept, types (disability as a dimension of diversity) 

2. Disability as a social construct, classification of disability and its educational   

implications: 

a. Sensory Impairment (Hearing Impairment, Visual Impairment and Deaf Blind) 

b. Cognitive Disabilities:  (Autism Spectrum Disorder, Intellectual Disability and  

Specific Learning Disability) 

c. Physical Disabilities: (cerebral palsy and loco motor) 

 

3.  Philosophy of inclusion with special reference to  children with disabilities 
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(Discussion on Inclusive education as the best alternative across all levels and categories 

of disabilities) 

The significance of the positioning of special schools and inclusive schools in the 

education of children with disabilities 

The language of inclusion- putting people first rather than the disability a person may 

have)  

4.  Process of inclusion: Concerns and issues across disabilities 

5.  Contextualization of inclusion for diverse learners 

6.  Modification of curriculum including assessment 

7.  Universal design for teaching learning process 

8.  Reasonable accommodations 

9.  Instructional adaptations 

  

UNIT II: Towards inclusion: Paradigm and policy perspective with reference to children 

with disabilities 

1.  Historical perspective and contemporary trends: 

2.  Journey from charity , medical, social towards human rights based  model 

3.  Succession from segregation, integration and inclusion  

4. Constitutional provisions: PwD Act  (1995), RTE (2006), NPE of Students with       

Disabilities (1986), and NPE (2006)  

5. Salamanca Statement (1994) and UNCRPD (2006), IEDSS (2000),  

6.  Special role of institutions for education of Children with Disabilities: RCI (2002),    

7.  National Institutes of disabilities (Indian), National Trust (1999) and NGO’s 

 

UNIT III: Inclusive practices in classrooms: Position of teacher, support structures and 

networks 

1.  School readiness (infrastructural including technologies, pedagogical and    attitudinal) 

for addressing the diverse needs of children with disabilities 

2.  Role of Teachers (both regular and special) 

3. Pedagogical strategies: cooperative learning strategies in the classroom, peer tutoring, 

social learning, buddy system, reflective teaching, multisensory and  multidisciplinary 

approach  

4.  Supportive services required for meeting special needs in school and collaboration 

required for meeting special needs in the classroom: general teacher, special teacher, 

speech therapist, occupational therapist, child and clinical psychologist and other 

outsourced experts, family, multi disciplinary team (along with child in the decision 

making process) 

5.   Collaboration between  teacher and special educator, parents, outsourced experts, 

students and others as a continuous process 
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Practicum 

 Visits to inclusive/special school with an objective of observing and understanding the 

transactional processes, school ethos and student-teacher relationships. Report  of the 

visits to be submitted and presented. 

 Preparation of individualised learning materials to meet the needs of a child with any of 

the disabilities discussed with a report on how it/they can be effectively used. 

 Carry out case study of a child with any of the disabilities discussed, with a presentation 

in the class. 

 Taking any topic of your interest from the school curriculum, chalk out the process of 

teaching it along with teaching aids, in an inclusive classroom. The inclusive classroom 

should have at least 2 students with disability.  
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